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Abstract:

A scoping review from 2000 to 2020, in a qualitative approach, were analyzed in order
to provide a synthesis of the empirical issues concerning conflict mediation in schools in
the context of teacher education, and to investigate the extent to which empirical
research has provided evidence on key elements that are crucial to develop conflict
mediation skills among teachers. A scoping review, on Scopus and B-on online
databases, was made using nine inclusive criteria. The results showed that the number
of publications is stable throughout the years. Seven journals published studies about
this subject. Two continents are represented in the reviewed studies. They were mostly
on-site and qualitative research and focus the mediation as a method of conflict
resolution, and as a tool to introduce initial learning-to-teach experiences. There are a
few empirical studies in which conflict mediation and its impact on teacher education is
sufficiently explored. A thematic overview of reported outcomes suggested that
although mediation is perceived as positive and encourages emotional, cognitive, and
moral learning, stimulating pre-service teachers’ reflective thinking, teachers identify a
deficiency when it comes to their training.
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1. Theoretical Background

Since the 90’s, the interest in school mediation has increased given that school has the
aim to educate students based on diversity, civic rights, culture, and solidarity. Despite


https://doi.org/10.36367/ntqr.9.2021.

the importance of the conflict mediation during initial teacher education, pre-service
teachers appear unprepared to deal with its complex reality and initial teacher
education institutes appear to favour the development of cognitive aspects of
professional identity over the social and emotional aspects (Romanova et al., 2019).
While previous conflict mediation reviews allow us to understand the concept of conflict
mediation, there has been a lack of focus on how teachers deal with conflicts.
Concerning this matter,“we are still faced with few scientific studies with regard to the
continuous training of teachers in conflict mediation and on the teacher's role as
mediator, as well as on the contribution of conflict mediation in the acquisition of socio-
educational skills” (Costa, 2020, p. 3).

Conflict mediation is a popular research topic, often related to peace education, post-
war contexts, diversity, global education, and restorative justice. Given that school is
inherently a space of coexistence, and that schools have been facing and adapting to
different and evolving social challenges (Costa & Sa, 2019), it is expected to arise some
conflicts when teachers are not well prepared to deal with historical, cultural, context
and economic diversity. Mediation can be described as “a win-win process, with a focus
on disputants who design their mutually satisfactory conflict resolution” (DeVoogd et
al., 2016, p. 279). In school context, mediation by focusing on interpersonal relations,
has shown a great pedagogical potential, especially through prevention (Costa et al.,
2018).

Although positive findings have been reported concerning conflict mediation strategies,
little has been written concerning how preservice teachers should address conflict and
moreover, how they have been trained to deal with such pressing matters. Several
authors claimed that initial teacher education curricula is often focus solely on content
and cognitive knowledge and has proven to be insufficiently prepared to teach
preservice teachers how to deal with diversity and challenging school contexts
(Kharlanova et al., 2020; Morueta & Vélez; 2015; Jovanovic et al., 2014). As the concept
of conflict is often identified as negative, it is important to understand that a conflict is
also an opportunity to learn and to develop new levels of empathy, that conflicts will
naturally exist in school contexts and that conflicts are not, in nature, nor constructive
or destructive events, it depends on the negotiation process and the final outcome
(Caputo et al., 2019).

When asked about which essential skills a teacher needs to develop, pre-service
teachers identified conflict mediation strategies as a requirement, and specially, they
claim they are not familiarized with which theoretical framework they should follow
when dealing with conflicts (Kharlanova et al., 2019; Basqueira & Azzi, 2014; Horsley &
Bauer, 2010). Lastly, it is important to uncover how mediation has been used in school
contexts (Costa et al., 2018).

2. Methodology

This study pursues the following research question: What can we learn from research
on conflict mediation in schools in the context of initial teacher training published in
EBSCOhost and Scopus databases? The purpose of this scoping review, which reported
the use of qualitative methods to a comprehensive synthesis of literature (Munn et al.,
2018), is to provide a synthesis of the empirical issues concerning conflict mediation in



schools in initial teacher training and investigate the extent to which empirical research
has provided evidence on key elements that are crucial to develop conflict mediation
skills among teachers.

The scoping review presented in this study focused on related publications from January
2000 to May 2020. In doing so, the aim is to update the reported process of conflict
mediation in schools in teacher training. By providing clear information about the
methodology used, our intention is to time frame the literature. The intention is also to
delve into each study, beyond summarizing the literature, to identify reported
similarities and differences of the conflict mediation in schools during teacher
education. This will potentially aid those responsible for teacher education (i.e., teacher
educators and cooperating teachers in schools) to effectively support and facilitate
conflict mediation skills among future teachers since school is a space for socialization.

Scoping reviews are more than non-systematic reviews. They entail conceptual mapping
to assess potential size and scope of existing research literature and aim to identify the
nature and extent of research evidence to address complex and exploratory research
questions (Anderson et al., 2008; Grant & Booth, 2009). A scoping review entails five
different and subsequent stages:

e identifying the research question,

e identifying relevant studies,

e study selection,

e charting the data, and

e collating, summarizing and reporting the results (Arksey & O'Malley, 2005).
The SCOPUS and B-ON online databases were searched using the following keywords:

school mediation

e conflict mediation
e teacher training
e teacher education
e school placement
e practicum
The fields of research used were Abstract, Subject and Title. The inclusion criteria were:

¢ studies published in peer-reviewed scientific journals,

studies published between January 2000 and May 2020,
e empirical studies,

e availability of full-text,

e written in English,

e written in Portuguese,



e written in Spanish, and
e focusing on conflict/school mediation in teacher training.

Search controllers were set to ensure that the search retrieved only full-text peer-
reviewed empirical studies published in English, Portuguese, and Spanish. The initial
search was independently conducted by one individual and resulted in the identification
of 70 studies. After removing five duplicates using the EndNote X9 software, the title,
abstract and subject of the remaining 65 studies were screened to assess their relevance
using the inclusion criteria, resulting in the exclusion of 40 studies. Search parameters
were strictly applied to the remaining 25 full-text studies. Studies that did not explore
conflict mediation in school context in-depth and did not contain any outcomes related
to teacher education, were excluded. The final sample constituted seven empirical
research studies that were thoroughly reviewed. A PRISMA flowchart (Moher et al.,
2009) is used to demonstrate the review process.

A descriptive information (author, year, journal, country) concerning each study was
provided to map the empirical studies included in the scoping review. The in-depth
analysis was based on a synthesis of the definition of mediation or, where a definition
was not provided, an authors’ point of view concerning mediation was delivered, main
data collection tools, and remarkable outcomes. Study categorization into themes was
double checked.
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Figure 1: Scoping review PRISMA flowchart.

3. Results

Results from eligible articles will be qualitatively synthesized using the framework
synthesis approach. First, general information on the number of publications per year
(2000-2020), per teaching area, per journal and per country is shared. The study then
focuses on the two recurring themes: 1) mediation as a method of conflict negotiation,
and 2) mediation as a tool to introduce initial learning-to-teach experiences to pre-
service teachers.

3.1 Descriptive Results



The number of publications is very stable throughout the years, with only one
publication in the most part of the years. Interestingly, there is a 5-year gap of
publications between 2005 and 2010. With a small rise in publications in 2016, there
was a decrease again in 2020, likely to be affected by the search for studies included in
this study ending in May of this year. It remains to be seen if any other papers will be
published this year. Seven journals published studies on conflict mediation during
teacher education. It is noticeable that the majority of journals had only published one
conflict mediation related study between 2000 and 2020. During that timeframe there
were no special issues concerning conflict mediation in the school context in the
analyzed journals. Only two continents (America and Europe) are represented when
considering where the data for the studies were gathered. Again, it is interesting to note
that a critical mass of such publications is evident mainly in one country, USA (the other
countries were Brazil, Spain and Ukraine).

3.2 Mediation as a Method of Conflict Resolution

Mediation as a method of conflict resolution was acknowledged in three of the seven
research studies. The data of these three studies was gathered on two different
continents, America and Europe. One study was qualitative, the second, quantitative,
and the third study did not define the main data collection tools. Here, qualitative
methods entailed students’ narratives, and quantitative methods entailed the
application of a survey. Data were collected mostly in a single country. While there
appeared to be differences between the studies in terms of the type of methods used,
no obvious distinction was found between the general findings as a result of the
methods used. Similar and complementary characteristics of conflict mediation and
outcomes for teacher education were observed across the studies in the same category,
regardless of the chosen methods and number of participants.

Table 1: Chronological overview of the studies concerning mediation as a method of
conflict resolution.
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Findings revealed it is fundamental for pre-service teachers to learn, implement and
reflect upon mediation strategies since the school context is characterized by ever-
changing contexts with equally challenging conviviality circumstances between actors
from all school communities. Yssel et al. (2001) stated that in order for pre-service
teachers to become skilled at mediation, the following key components should be
addressed: self-exploration, theory, principles, and information, skill building, the
mediation process, and simulated practice. Pre-service teachers should be allowed to
explore their thoughts concerning conflict since they are often taught that conflict is
inherently negative and have almost nonpositive examples on how to explore the
conflict mediation in a constructive perspective. Since pre-service teachers are
discovering who they are and constructing their professional identity, it can be stressful
to address these questions. Regarding mediation process, Yssel et al. (2001) stated that
it is constituted by four distinctive phases: premeditation meetings, open questioning
or storytelling, mediated interaction, and, finally, problem-solving phase. Pre-service
teachers should practice the different stages of a mediation process and inherent tasks
through role playing. In so being, the authors advocate the implementation of a program
during teacher education, where students learn and practice mediation skills
throughout their initial training, developing from freshman year to senior year.

The need for practice is also acknowledged by Lane-Garon et al. (2005) stating that while
participating in a mediation process it is possible for pre-service teachers to act as role
models for their students. Pre-service teachers also pointed out that in order to be a
good mediator, one had to listen carefully; a characteristic also needed to become an
excellent teacher. The way one teacher engaged in the mediation process led the



students to become more respectful since he was making a great commitment with his
personal life and their learning process. The point of view defended by the authors is
closely linked to developing peaceful ways to resolve a conflict that, when implemented
holistically, will affect learners in different ways, such as knowledge and communication
about conflict substance, relationship between parties, and the process of constructive
conflict management.

Also intimately related with peace education is the perspective of mediation stated by
Koshmanova and Ravchyna (2010), namely because of the historical and cultural past of
Ukraine, deeply marked by war. In such realities, mediation can be seen as a
fundamental strategy to be used in a school context, since the aim is to develop a
democratic relationship among the school community. Mediation engagement by pre-
service teachers proved to have a positive influence on their formation process since
they started to have gain experience in dialogue with persons with different points of
view by finding common ground for mutual agreement. Mediation provided a
methodology to overcome disagreements and to build experience of constructive
communication by the pre-service teachers.

3.3 Mediation as a Tool to Introduce Initial Learning-to-Teach
Experiences

Key elements regarding mediation as a tool to introduce initial learning-to-teach
experiences to pre-service teachers were discussed in four studies. The data of these
four studies were gathered in the same two continents (America and Europe) with most
of the data collected in America. The reviewed studies were small-scale and qualitative.
In these cases, qualitative methods entailed microteaching simulation, interviews,
ethnography, written reflections, field observation and audio-recorded debriefs. Only
one of the four studies draws on ‘in situ” methodologies such as observation and
ethnography. Among the studies reviewed in this category, there was one case study.
Data were collected in a single country, with one study presenting conclusions based on
data collected in two different countries.

Table 2: Chronological overview of the studies concerning mediation as a tool to
introduce initial learning-to-teach experiences.
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Findings highlighted that in teacher education, mediation is often used in order to
portray helping pre-service teachers moving from a rather simplistic perspective of
teaching into more complex thoughts and to reflect upon their learning process,
accommodating new teacher profession artefacts.

Johnson and Dellagnelo (2013) highlighted peer mediation importance so that pre-
service teachers can experience actual teaching and attribute meaning to each moment.
Mentoring processes can help pre-service teachers make sense of professional identity
transformations and understand under what conditions these transformations occur.

In a study carried out by Cértez and Montecinos (2016) mediation is seen as a tool to
enhance pre-service teacher agency, framing the triad made by pre-service teacher,
cooperating teacher and university supervisor. Once again, peer mediation is key on
developing pre-service teacher identity. Mediation allowed pre-service teachers to
change focus from their teaching and refocus on how much and how their students were
learning and act in conformity. Willey and Magee (2016) focused their attention on
mediation as a way for pre-service teachers to develop more conscious attitudes
towards problematic schooling practices and to enrich their critical consciousness
regarding, for example, families of colour.



This perspective is also shared by Guggenheim (2019), as mediation is a tool for helping
pre-service teachers to approach literacies as political and to deal with students with
different cultural, linguistic, and racial identities. Mediation will help pre-service
teachers to negotiate their positions during school placement, by raising awareness
concerning different power relationships and civic learning.

4. Discussion

While two continents (America and Europe) are represented in the reviewed studies,
there appears to be an overreliance on studies from the USA. The fact that conflict
mediation in teacher education studies are mostly single-sited and enacted in the same
countries may constrain researchers from comparing and understanding different
realities. Although conflict arises daily in school context, there is a lack of studies reliant
on classroom/school observation, ethnography or the tracking of daily activities,
routines, behaviours, socialization within school context and did so over a prolonged
period. This suggests a lack of attention to such data collection tools and assessment in
schools as suggested by Hakvoort et al. (2019). The analysis conveyed that in most
studies, pre-service teachers’ own perception of conflict mediation was not explored.
The study carried out through ‘in situ’” methods relied on more than one tool to collect
data, highlighting the need to cross reference data from more than one source to
understand a concept as complex as that of conflict mediation in schools.

Few studies draw their attention to mediation as a skill to be developed by pre-service
teachers and integrated in teacher education curricula. This was surprising, given that
several authors acknowledge school as a crucial context for socialization (Costa & S3,
2019; Costa et al., 2018; Martins et al., 2016). While there are consistencies between
the perspectives of the different authors, there appears to be sufficient common points
to frame conflict mediation in teacher education. Not only does mediation encourage
emotional, cognitive and moral learning but also, it stimulates pre-service teachers’
reflective thinking about inclusion and associated values and empathy towards different
realities and prepare them to deal with inherent school coexistence (Costa & S3, 2019;
Ibarrola-Garcia et al., 2017).

At the same time, by teaching pre-service teachers mediation skills, they will be
recognized as role models by students and will be able to teach them how to mediate
their own conflicts through self-regulation, contributing to a peaceful school
environment (Blunk et al., 2017). The importance of reflection is foregrounded in several
studies as a strategy that can facilitate conflict mediation since it represents a way to
attribute meaning to the lived experiences during school placement and to questioning
taken-for-granted assumptions (Torrecilla et al., 2017). Through reflection, pre-service
teachers identified important themes for teaching practice development, shared
concerns, and doubts, realized their emotions and developed strategies to cope with
different teaching-related challenges. By providing spaces and times for pre-service
teachers to reflect and engage in mediation role playing, cooperating teachers, and
initial teacher education programs are also granting pre- service teachers an active
voice.

Universities and schools should work closely in order to assist pre-service teachers
dealing with conflict mediation, with many studies concluding that initial teacher



education programs have a significant influence when negotiating conflicts. Initial
teacher education programs should consider pre-service teachers’ prior beliefs and
experiences, grant opportunities for pre-service teachers to negotiate tensions and for
pre-service teachers to develop strategies for socio-moral and civic learning. Sadly, the
studies shared minimal contextual and practice-related information on initial teacher
education programs.

5. Conclusion

There are few empirical studies in the last twenty years in which conflict mediation and
its impact on teacher education is sufficiently explored. The reviewed studies were
mostly one-site and qualitative. There is a necessity to reflect on how data is collected
to study conflict mediation since only one study enacted in-situ methodologies, with
potentially more substantial results arising from observation and ethnography
approaches. Similarly, data collected in different contextual and cultural environments
can deepen our knowledge about conflict mediation in teacher education. Conflict
mediation skills entails the engagement in cognitive learning, interacting with different
socializing factors and experiencing various emotions as the pre-service teachers
develop conflict resolution skills. Collaborative work, peer mediation, constructively
critical teacher education courses, mentoring, observation, role playing, reflections, and
the construction of a discursive space seem to be adequate strategies to help pre-service
teachers developing conflict mediation skills.

Although there is a growing interest in understanding conflict mediation in the school
context, the conclusions of many studies related to this interest are not always
developing or challenging the reality experienced by pre-service teachers on initial
teacher education programs. There is a danger in perceiving conflict mediation skills as
a natural process that will occur even without guidance. It is essential that initial teacher
education programs ensure that conflict mediation is intentionally oriented with the
purpose of helping pre- service teachers to become the type of teacher they strive to
become.

Finally, this qualitative approach analysis aims to generate results that are useful and
relevant for researchers and education decision-makers, in order to inform a research
agenda and to more effectively influence policies and practices on teacher education.
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